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FORWARD

Pivoting - God is Calling!

When there is a need in a person’s life or a need in a community or a need in the world, God
calls someone or some group to meet that need. Calling is God’s way of getting good things
done in the world without resorting to force.

A calling is an invitation to respond to a need in a loving way.

(Vibrant Faith, C3 Project).

Vocation embraces who we are, how we live, and what we do—identity, relationships, and
work. Vocation includes the diverse ways God calls people within their particular circum-
stance. It embraces how to find meaning and purpose in work and relationships, how to bal-
ance multiple responsibilities, how to connect personal concerns to the common good, how
to listen deeply to God, and how to respond with faith and courage. (Laura Kelly Fanucci)

Vocation is a central part of the Christian life, encompassing:

who we are called to be—the core of our identity, as created by God and baptized in Christ,
and sent forth to serve by the power of the Holy Spirit?

how we are called to live—our commitments of lifestyle and relationships, including marriage,
parenting, or the single life.

what we are called to do—the work, service and activities that fill our daily lives, including
paid or professional work, volunteering, homemaking, raising children or caregiving. (Kathleen
Cahalan)

(Source: https:/www.vibrantfaithprojects.org/discovering-your-calling.html)
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MISSION, VISION AND VALUES

At Kenora Catholic, we have a calling, a mission. If we are living that well, if we are truly re-
sponding to God’s dynamic call, change would be our norm. We are not responding to the
crisis of COVID-19, we are responding to God’s call to live our mission in whatever context
we find ourselves in. This is a proactive lifegiving stance versus operating in a secular world
emergency response stance. We are people of hope, loved by a merciful God who takes care
of all people!

Our Mission

The Kenora Catholic District School Board is a Roman Catholic School System dedicated to
excellence in education, the Christian formation of youth, and meaningful partnerships with
family, community and the Church.

How are we called to excellence in education now as we re-gather physically, and if we find
ourselves remote learning again? What will our excellence in education look like?

How are we called to the Christian formation of youth in this time and place? How is the Gos-
pel proclaimed and lived to navigate life to the full? How are the Gospel practices of serving
others, prayer, justice, evangelizing, and teaching part of all that we do?

How are we called to meaningful partnerships with family? How are we called to serve the
whole family and the individual learning needs within it?

How are we called to meaningful partnerships with the community? How do we support our
school community and the broader community so all may have life to the full? How are we
better serving the Gospel through our partnerships with others?

All that we do at Kenora Catholic puts families first. One of our initial questions, be it plan-
ning for onsite or remote learning is this: How will this plan, program, strategy or relationship
positively/negatively impact the family? We are called to know our families. Yes, we teach
individual students - who come from families! Each educator and school is called to know the
family (whatever shape that family takes). The school as a whole is called to have the ability
to describe the needs, challenges, and gifts of each household connected to them. The vision
laid out in the “How Does Learning Happen” Ontario’s Pedagogy for the Early Years docu-
ment positions families as experts who know their children better than anyone else and have
important information to share. This must always be our ‘starting point’ and what grounds us
(re: think, feel, act). The goal is to value and engage them in a meaningful way. We see fami-
lies as capable, competent and rich in experiences.
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INTRODUCTION

Here is the reality: It is possible that during the 2020-21 academic year, the KCDSB will have
to shift back to full-time remote learning, either for short periods and or for much longer
stretches of time.

All that we do at Kenora Catholic puts families first. One of our initial questions, be it plan-
ning for onsite or remote learning is this: How will this plan, program, strategy or relationship
positively/negatively impact the family? We are called to know our families. Yes, we teach
individual students - who come from families! Each educator and school is called to know the
family (whatever shape that family takes). The school as a whole is called to have the ability
to describe the needs, challenges, and gifts of each household connected to them. The vision
laid out in the “How Does Learning Happen” Ontario’s Pedagogy for the Early Years document
positions families as experts who know their children better than anyone else and have im-
portant information to share. This must always be our ‘starting point’ and what grounds us (re:
think, feel, act). The goal is to value and engage them in a meaningful way. We see families as
capable, competent and rich in experiences.

About 13% of KCDSB students have already decided they’ll be starting the year with full-time
remote learning, as it’'s widely regarded as the safest approach from a COVID-19 perspective.
Our public health officials have determined that the many benefits of opening our schools
currently outweigh the COVID-19 related risks.

Unlike after March Break, we have an advantage this time around, though: we experienced it
in the spring, and the memories are still fresh. Efforts to bridge technology equity gaps that
became evident in the spring are already underway, and more time to prepare means that we
will not be caught off guard this time.

But that does not mean there still is not a lot of work to be done. Experts are imploring
schools to take steps now to account for the possibility that another rapid transition back to
full-time remote learning will take place if the coronavirus continues to spread in Ontario and
especially in our region.
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GETTING READY FOR A RAPID TRANSITION

Educators
Continue to learn remote teaching skills even while schools are open.

Some professional development programs will be mandatory, while others will be optional.
They will cover basics like how to use the Virtual Learning Environment (VLE) and steps for
communicating more effectively with students. Educators will also need training on estab-
lishing a remote learning “cadence,’ balancing synchronous (live lessons) and asynchronous
(assignments and projects completed anytime) teaching, finding supplementary online curric-
ulum materials, and reconfiguring time management to remote teaching environments.

Share virtual teaching tips and online curriculum ideas—now!

At a time when we are all stretched thin, educators can help each other by sharing lesson
plans and curriculum materials, and by sharing expertise and tips on online tools with each
other. They can also team up to reshape the curriculum with virtual learning in mind, by cut-
ting out excess material and leaving more room for the fundamentals. Educators who are
comfortable working with students remotely might be assigned populations of students who
most benefit from carefully designed, personalized remote instruction.

Require that students use the learning management system.

Lack of experience using VLEs was a problem in many places last spring, including the KCDSB,
when we rapidly pivoted to remote learning. Even as most of our students are in KCDSB
school buildings, educators can prepare them for a potential shift to full-time virtual learning
by requiring that at least one assignment per week is done online, and by using the VLE as the
primary hub for course materials.

Principals
Anticipate more emails and online feedback from parents.
At-home learning gives parents a daily window into the classroom that they do not have when
students are in school buildings. That means some will gain a new appreciation for the hard
work educators do, while others will find more opportunities to be critical of their kids’ edu-

cators and schools. We certainly did experience this in the spring.

In almost all cases, parents will need more help than they usually do, whether they are seek-
ing information about technology tools or guidance on how to help their child learn within
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the limited windows of time they have. We have held several Teams Events since March that
anticipated as many questions parents might have as possible. Holding these events also
reduced the burden on staff to answer emails and phone calls. We will continue with these as
required.

Construct and Distribute a Readiness Assessment

Each KCDSB school needs to know what kind of digital device and broadband access students
will have at home; and how students’ living situations and learning habits are conducive to
virtual education. Educators will also need to have a plan for how to best gauge students’
progress through the learning material given.

It is particularly important to understand the additional support students feel they would
need to learn more effectively at home. Children of essential workers should be prioritized in
this data-gathering operation, as they are most likely to need additional support while their
families are not at home during the school day.

Those plans will help guide the KCDSB'’s next steps, which have and will continue to include:

purchasing and distributing mobile hotspots

dispatching Wi-Fi solutions communities under-served by Internet service providers
establishing a process to handle quick fixes on students’ essential equipment

developing a list of students who will most need in-person support while they are at school
to prepare them for at-home learning

Explore External Partnerships

There are many resources available to us that have proven useful for us getting better with
remote learning. Priorities will continue to include:

e Borrowing or adapting digital content that is already proved effective in virtual classrooms

e Gaining insights and best practices from virtual educators’ experiences
e Establishing partnerships to share online courses and minimize duplication of resources

Technology Leaders
Get ‘everything’ available online.
We cannot assume educators and students know how to productively use even the most

familiar or basic technology programs. We must continue to offer frameworks and structures
that educators can mimic for structuring content in the online platforms they use to deliver
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content to students. A primary goal should continue to be getting as many learning materials
as possible into a digital environment, in preparation for a pivot. Similarly, we will continue to
monitor and refine our Virtual Schools’ standard for measuring attendance/engagement and,
make best use of our technology platform to help educators easily track those metrics for
students.

Professional development opportunities will be most valuable to our educators if they mimic
the delivery method of a course their students will experience this fall. For instance, if stu-
dents will be learning at home using digital tools, professional development for educators
should be offered using those same digital tools, so educators can see how students will expe-
rience them.

Advocate for Low-Cost Internet Access

We continue to advocate for discounts on broadband service to households that may need it
if we must make this pivot. We found some and hopefully new ones will crop up, especially if
it looks like we might have to pivot. We will continue to keep track of the available offerings
in our area, and if they are not sufficient to address access gaps in our region, we will contact
those providers and advocate for increased access. We are ever mindful of specific areas with-
in our district that might need special attention, such as First Nations and isolated communi-
ties.

Education technology groups are also calling on our local, provincial and national govern-
ments to provide billions of dollars to improve broadband infrastructure nationwide. Some of
this work is underway as we speak.

Carefully review technology products and discontinue the use of those that did not work
Decisions to sign contracts with technology providers are driven by schools’ demonstrat-

ed needs, and governed by principles including keeping students’ data safe and secure, and
avoiding or minimizing bias perpetuated by algorithms. Whenever possible, we consult usage
data from the past, combined with qualitative insights from students and educators, to get a
clear picture of the technology needs and to identify products that might not be worth anoth-
er investment.

(adapted from: https:/www.edweek.org/ew/articles/2020/07/23/the-pivot-back-to-remote-
learning-checklists.html)
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Anxiety

As all of us have thought and many of us have said out loud, no one signed up for this situ-
ation. Aside from our concerns about teaching and learning, all of us are also grappling with
personal challenges and fears. The anxiety we feel is entirely understandable, which is why we
have all been consistently advocating for compassion and urging self-care.

Higher Figure 1
Unfamiliar High stakes Low instructor
technology assessments immediacy/presence

syncmhmnus Less Perception of Mistrust/
flexibi being self-taught ici
i ity being ught  policing
More More Perception of Trust/
asynchronous  flexibility 5 jearning community understanding
delivery
Familiar Low stakes High instructor

technology assessments  Immediacy/presence
Lowver

Figure 1: With respect to educators, there are several factors related to teaching and learning
that can raise or lower our anxiety levels. For example, having more time and support to pre-
pare to teach remotely will help. So too does not having to suddenly learn how to use all kinds
of new technologies and tools. A common strategy to reduce anxiety is to simply transfer your
current approach to teaching to remote delivery. For example, by moving the same kinds of
activities and assessments online (e.g., discussions and final exams in Moodle) or by moving
your weekly 90 minute face-to-face lecture to a weekly 90 minute synchronous video lecture.
The latter strategy was entirely understandable, especially this past spring when we were do-
ing an emergency pivot and not planning for a potential shift as we are now doing.
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Figure 2

synchronous Asynchronous
delivery delivery
Familiar technology Unfamiliar technology
Existing activities & Redesigned activities &
Assessments Assessments
More time to prepare Less time to prepare
More support Less support

Lower Fa l:lllty Anxi ety Higher

Figure 2: We must also consider the instructional strategies that raise or lower student anxi-
ety. For example, having low-stakes assessments, feeling like they are part of a learning com-
munity, experiencing instructor immediacy and presence, and being given more flexibility all
lower student anxiety. On the other hand, requiring students to be available for a synchro-
nous 3 hour window each week increases student anxiety, especially for students with chil-
dren or other responsibilities at home, international students stuck in different time zones,
and those who do not enjoy reliable access to technology or the Internet at home. Sometimes
we have little or no control over these variables, sometimes we do, but we always have to be
aware of and do our best to limit and manage the anxiety.
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Figure 3

© Student Anxiety

Lower Faculty Anxiety Beter

Figure 3: Familiarity with technology, existing (pre-COVID) teaching and learning practices,
and other factors vary widely. The purpose of this plan is to add to and inspire more resourc-
es and supports, to help educators select from a range of instructional strategies that lower
student anxiety while also lowering your own. We will do this by continuing to provide and
develop the theoretical and practical training needed to develop the best teacher directed at
home learning experience possible. We will continue build an online community, share re-
sources, create content, design learning activities, and plan for assessments and feedback, all
in a way that is optimized for an online environment, together.

(From: https://onlinelearningconsortium.org/pivots-pirouettes-and-piques-gracefully-manag-
ing-the-anxieties-of-remote-teaching-and-learning/)
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Pivot Plan to 100% Teacher Directed At-Home Learning

Change Model

The ADKAR organizational change model (Hiatt, 2006) is focused on the needs of the individ-

uals:

e Awareness of the need for change (easier in response to the COVID reality).

e have the Desire to participate in and support the change (such as motivated by self-direct-
ed life-long learning).

e have the Knowledge necessary for change (including how to effectively use a VLE and
learning to use other appropriate tools and apps for delivery and assessment).

e Ability to implement required skills and behaviours (including practice with both giving and
receiving feedback);

e Reinforcement to support and sustain the change (such as program evaluation).

The ADKAR model needs to be addressed from the perspective of both learners and educa-
tors.

Universal Design for Learning and Differentiation

Universal design for learning (UDL) is a framework to improve and optimize teaching and
learning for all people based on scientific insights into how humans learn.

The purpose of UDL implementation is to create expert learners — learners who can assess
their own learning needs, monitor their own progress, and regulate and sustain their interest,
effort, and persistence during a learning task.

Differentiation means tailoring instruction to meet individual needs. Whether teachers dif-
ferentiate content, process, products, or the learning environment, the use of ongoing assess-
ment and flexible grouping makes this a successful approach to instruction.

A constant consideration for us is: how is UDL and differentiation different and/or the same
when we are engaged in Teacher Directed, At-Home Learning as compared to face-to-face at-
school learning?
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What Does Current Research Say?

According to Moore (1989) and Hillman et al. (1994), transactional distance, as a threat to
student learning, could be overcome by maximizing interactions:

learner to content
learner to instructor
learner to learner
Learner to technology

Dooley et al. (2005) postulated that the easiest of interactions to mitigate is learner to con-
tent, followed by learner to technology. It is the social interaction between and among learn-
ers and instructors that presents the greatest challenge. An individual’s personal competence
and motivation to learn at a distance are also critical but often overlooked aspect of distance
education. (Remote instruction and distance education: A response to Covid-19 J. Lindner, C.
Clemons, A. Thoron, N. Lindner- Advancements in Agricultural Development Volume 1, Issue
2, 2020 agdevresearch.org)

In March 2020, the decision to pivot to remote learning was made swiftly, particularly by
those institutions operating with a shared leadership model, benefitting from a greater de-
gree of agility, innovation, and collaboration. The current article highlights three of the lead-
ership best practices for navigating unpredictable adaptive challenges such as that posed by
the coronavirus pandemic. Firstly, by utilizing a type of servant leadership, that emphasizes
empowerment, involvement, and collaboration, academic leaders with emotional intelligence
and emotional stability should place the interests of others above their own. Secondly, aca-
demic leaders should distribute leadership responsibilities to a network of teams throughout
the organization to improve the quality of the decisions made in crisis resolution and third-
ly, leaders should communicate clearly and frequently to all stakeholders through a variety
of communication channels. (Academic Leadership in a Time of Crisis: The Coronavirus and
COVID-19. Antonia Arturo Fernandes, Graham Paul Shaw. Journal of Leadership Studies, Vol-
ume 14, Number 1, 2020).

The findings from the large-scale trials indicate that we need to be careful about using Ed-
Tech as a full-scale substitute for the traditional instruction received by schoolchildren. There
are two general takeaways: First, to a certain extent, Education Technology can successfully
substitute for traditional learning. Second, there are limits on how much Education Technolo-
gy may be beneficial. Admittedly, we need to be careful about extrapolating from the smaller
amount of technology substitution in our experiments to the full-scale substitution in the
face of the coronavirus pandemic.
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However, these studies may offer important lessons. For example, a balanced approach to
learning in which schoolchildren intermingle work on electronic devices and work with tradi-
tional materials might be optimal. Schools could mail workbooks to students or recommend
that students print out exercises to break up the amount of continuous time schoolchildren
spend on devices. This might keep students engaged throughout the day and avoid problems
associated with removing the structure of classroom schedules. “As one KCDSB household
said, “We thrived with physical work (paper and pen) but online learning with a 4-year-old
was not OK.” Schools and families can devise creative remote learning solutions that include
a combination of EdTech and more traditional forms of learning. Activities such as reading
books, running at-home experiments, and art projects can also be used to break up exten-
sive use of technology in remote instruction. KCDSB parents expressed appreciation for
“the learning bundles that were sent out monthly and got much use and quality time out of
the materials.” (npj Science of Learning (2020) 5:13 ; https://doi.org/10.1038/s41539-020-
00072-6 Schooling and Covid-19: lessons from recent research on EdTech Robert Fairlie and
Prashant Loyalka)

Organization Level

1: Anticipate and move through the change management stages (ADKAR)

2: Use the current Virtual Learning Environments (VLEs)

Online Learning Modalities

3: Modality - Optimize the potential of online teaching and learning

4: Modality - Optimize online small groups using intentional design

5: Modality - Optimize the potential of asynchronous online teaching and learning
6: Modality - Optimize the potential of virtual resources

7: Modality - Optimize the potential of online reflection

General Online Tips

8: Simplify the massive online world for learners
9: Encourage and support co-creation of online resources and activities
10: Demonstrate the value for active educators of the practice online learning

(Rapidly migrating to online learning during the COVID-19 pandemic. Sandars J, Correia R,
Dankbaar M, de Jong P, Goh P, Hege |, Masters K, Oh S, Patel R, Premkumar K, Webb A, Pusic
M MedEdPublish https:/doi.org/10.15694/mep.2020.000082.1)
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PREPARING FOR TRANSITION

Work and preparations that need to be done prior to the announcement of closure of schools
from the Minister of education.

Technology

e Familiarize students with the VLE, frequently used websites, software, apps and develop
online learning and research skills

e Ensure students are comfortable with the hardware used. (e.g. Chromebook)

e Ensure a process is in place for the hardware and all other learning materials to be provid-
ed to the student and transported to the home

e Ensure a process is in place for tracking and monitoring home use of board property

e How to use the VLE to support the return to school. Steps you can take today that will
ensure the VLE helps you implement recent provincial direction around online learning,
including requirements related to synchronous learning.

There are four critical components needed for the online delivery of learning, and there are
many resources to help with each one. Here are some of the topics and each VLE does have
consultants who can assist too if required.

1. Professional and Enablement for Staff: Each VLE has self-serve and live training options
for educators around online and blended teaching with the VLE. These are designed to
be promoted to all educators via approved communication channels as free supports and
professional development.

2. Communication Templates: BRIGHTSPACE has a communication workbook prepared for
you to easily promote the value of the VLE to your teachers, students, and parents via
many channels (social media, emails, staff communication, and letters home). This work-
book has been built in partnership with other Ontario school boards, and are ready to be
used as-is, or tailored to include board specific messaging and priorities. Google and Mic-
rosoft have similar resources.

3. Infrastructure: The VLE is waiting for your teachers and students to login, with user ac-
counts and course spaces ready before school begins! Each one we use also integrates
with other major synchronous video tools you and your educators want to use (including
Google Meet, Microsoft Teams, Zoom, Brightspace). Our school board TELT Contact knows
a good deal about VLE and provides personalized support for our board. There are many
other staff as you know who on an unofficial basis can also provide support.
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4. Content: The Ministry of Education provides online content for secondary school courses
in addition to elementary resources, and Brightspace has elementary math content that is
aligned to the new math curriculum, all integrated into the VLE tools! Our Grade 3 Math
for Brightspace has already been approved for the Trillium List. Google, Microsoft and
many other companies also have many resources, many of which are already listed in the
resource sections of our board and school websites.

Virtual Elementary Schools: We will continue to operate our centralized virtual elementary
and secondary school respectfully on the VLE in the event of a pivot to 100% teacher directed
at-home, on-line learning. Any of the three VLEs we use is a great way to support students
choosing to learn remotely. BRIGHTSPACE, Microsoft and Google all have teams and resourc-
es that can provide a walk-through of sample models and can work directly with our staff to
personalize our virtual school model that works best for our learners.

We know that this school year brings a lot of change, and more than ever we need adaptabili-
ty, resilience, and partnership.

WORK TO BE DONE SYSTEM-WIDE BEFORE/DURING
THE ONSET OF REMOTE LEARNING

Overall Pedagogical Support

e Sample daily templates across panels need to be created to support the imagining of the
delivery of the required minutes.

e As part of PD educators need time to digest and process the implications of PPM 164.

e Educational Assistants would benefit from needs-based training in all areas: effectively
working one to one with a student be that online or over the phone, managing behaviour
in an online context, and so on.

Mental Health

There were many lessons learned when it came to the mental health and well-being of stu-
dents during the unplanned school closure. The first and most important, is the role that
educators play in connecting students to the right supports. Get to know your students, learn
their baseline behaviour, and develop connections.

Make it a normal practice to ask your students, “how are you and what do you need?” Should
we switch to virtual this will be a normal part of the classroom structure and will normalize
help seeking behaviours for students.

Be familiar with ONE CALL Educators are often the first to notice when something is wrong.
It is important we recognize changes in base behaviours and know the pathways for support.
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Know where to send students for mental health supports in advance. Do you know who your
school’s mental health worker is? Do you have the Kids Help Phone contact information on
hand? Are your families familiar with your school board’s policies and procedures for support-
ing a student at risk of suicide or non-suicidal self-injury?

Kenora Catholic District School Board Mental Health Team will explore having a “warm line”
during business hours that students or parents can call for general mental health supports
Brainstorm in advance - what might be some barriers for students in your classroom in at-
tending school virtually. Is it lack of safety, lack of Internet access, ability to focus through
virtual means? Think of academic activities that are engaging and do not require students to
access a computer.

We cannot forget that long-term, complex mental health impacts on the general population
may take time to emerge. Prolonged periods of quarantine could worsen psychological symp-
toms - we need to ensure not only are we checking in on students, but also our staff.

We need to intervene sooner. As soon as staff notice a change or a student discloses
thoughts such as loneliness, confusion, lack of motivation - they need to be connected to
mental health supports right away.

Due to complex mental health implications - Mental Health Lead will ensure there will be
a minimal debriefing of Mental Health Staff to prevent burnout amongst our Mental Health
workers.

Considerations should also be given to educators - who will be checking in on educators, can
there be weekly “school wide check ins” to reduce feelings of isolation and loneliness.
Ensure we are working collaboratively and closely with our community partners.

20
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Faith Education

As a Catholic school system, we know that faith permeates all that we do. We know that
religious education is an excellent starting point for planning solid and effective learning for
our students. Faith is a critical component of hope, to continuing to care for each other, and
for ongoing service to our community. Faith first enables us to ensure that our values and the
directions we take are solidly anchored in the Gospel we strive to follow. Religious education
is not an “add on” but the given.

We continue to offer the Religious Education and Family Life curriculum, creatively using the
resources we have been given, beginning with Growing in Faith and Fully Alive, to ensure that
students, and potentially their households who are supporting them in the learning, are re-
ceiving the faith education that they know is part of choosing a Catholic system.

e Growing in Faith resources need simplification for the younger grades in particular so that
the curriculum is delivered with both online and non-technology components.

e Primary resources need to include a stronger home component to promote more of an
intergenerational learning feel versus a teacher and student feel.

e Integration is the most successful way for faith formation to be taught online ( and in the
classroom but critical for online) - board level coordinators, for example literacy, need to
collaborate to enable the best teacher and therefore student success. Same messaging,
co-creating resources, and so on.

Special Education
Adapting educator supports to the virtual environment (scheduling regular check-ins with
family and student, scheduling and logistics surrounding virtual small and individual support

sessions or intervention groups).

-roles of classroom teacher, learning resource teacher, educational assistant to support stu-
dents in responsive and targeted ways to

Revisiting IEP document to review goals and accommodations to reflect virtual learning envi-
ronment with all key stakeholders.

Best practices for Differentiating Instruction and promoting learning for all (UDL)
-many great tools and resources from LDAO@school, provincial demonstration schools, Cen-
tre for ADHD Awareness Canada, Canadian Hearing Services, etc.

Assistive technology - practice and ‘train’ student, staff, parent/guardian in current tools such
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as Google Read & Write and trial new ones such as closed captioning in MS Teams and Google
Meet. Reach out to experts in assistive technology to ensure best set-up possible (i.e. KCDSB
experts, provincial demonstration school, CHS).

Shifting focused intervention programs and school based health programs to an online plat-
form. Connect with program partners and service providers for materials, meeting platforms,
consent forms etc. i.e. Empower Reading groups to a virtual option. During COVID closures
there was the option for synchronous Empower Reading Intervention; KCDSB SLPs, FIREFLY
SBRS.

Adapting regular process to a virtual platform for Early and Ongoing Identification of student
needs such as In-school team meetings, assessments/screeners, IEP development and review
meetings, IPRCs.

Communications

We are committed to doing our absolute best to keep families, and our school community
informed should the Ministry of Education order that there be a return to remote learning and
schools be closed to in-person learning.

School Principals and the Board’s Communications Services staff will communicate regularly
with staff, students and their parents/guardians.

Many of our families have unique situations and work commitments. This plan will not be able
to meet every individual situation. We will find creative solutions designed to help as many
families as possible so that they can manage their competing demands of work, school and
family needs.

The Kenora Catholic District School Board will communicate using all available platforms such
as School Messenger, websites, social media and telephone services.

In order for school and board communications to be effective, it is critically important that
schools have the most-up-to-date home telephone, parent and guardian cell numbers and
email addresses to reach families in an emergency. It is recommended that schools work to
close the gaps in their Student Information System for primary contacts.
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Our pedagogical document for the Early Years, How Does Learning Happen, reminds us that
children, in K-2, learn best in settings that focus on ‘active learning through exploration, play
and inquiry’. (HDLH, page 4). The quality of Early Years programming is strengthened when
we ensure that it is centered on the child and the family. This call to be responsive and hon-
our each child’s/ family’s gifts and interests, as unique children of God, is at the core of our
practice as Catholic Educators.

In light of PPM 164, this impacts the way we approach Remote Learning. The Ministry re-
quires that students and parents must be provided with a daily schedule or timetable that
includes 300 minutes of learning opportunities. Of those minutes, the daily minimum syn-
chronous learning time requirements are 180 minutes for Kindergarten and 225 for Grades
1-3. Within these time frames, teachers are directed by PPM 164 to include opportunities for
guided, large and small- group learning, and synchronous check-ins. We must be very inten-
tional, as to what we are focusing on with students during whole group times, as our goal for
every child to have a sense of ‘belonging’ (a key foundation of HDLH) is dependent upon of-
fering inclusive activities with multiple entry points. As a result of this focus on inclusion and
meeting every child where they are at developmentally, the activities that should occur during
whole group sessions are ones that ALL children can participate in (i.e. stories, inquiry, play,
movement, nature, the Arts).

An important element to note, in remote learning, is that we are not only co-learning with the
child but along with the family as well. The amount of family/ parent support required, by our
youngest learners (Early Years), must be considered and honoured. As teachers we always
differentiate for our students but remote learning also requires that we differentiate for our
families. For example: whereas some parents/ guardians might be able to support their child
in Kindergarten by being on-line with them and engaged with the activities, other young
learners may have a parent who only has time to get them virtually connected and then needs
to return to their own work. This is necessary to know so that teachers can plan and differ-
entiate accordingly. If a teacher’s lesson includes the children going outside on a ‘leaf hunt’
and bringing back what they find (l.e. as part of a math, science, art lesson), he/she needs to
know if some of the learners don’t have a parent to accompany them for this activity (i.e. have
students look out the window). A work around needs to be found so that all can participate.
Just as we often spend a good deal of time getting to know our students, during remote learn-
ing it is equally important to invest the time in getting to know our families and work to sup-
port them as our partners on this journey.

Our end goal is always the success of the children and our families and the phenomenal work
by KCDSB Educators to this end, is greatly appreciated.
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At Home Before/During the Onset of Remote Learning

Technology

e Familiarize students with the virtual learning environments, frequently used websites, soft-
ware, apps and develop online learning and research skills especially as it relates to varia-
tions that may be experienced in the home environment

e Ensure students are comfortable with the hardware used. (e.g. Chromebook) especially
with respect to Wi-Fi at home.

e Ensure a process is in place for the hardware and all other learning materials to be provid-
ed to the student and transported to the home

e Ensure a process is in place for tracking and monitoring home use of board property

e Ensure a good learning space is organized in the home

Mental Health

Parents/Guardians continually report that the biggest challenge in accessing mental health is
not knowing where to go. Make sure parents know where to go in advance of needing mental
health supports.

Let parents know extra supports that might be available or are currently available (food pro-
grams, childcare options).

Ensure parents/guardians are aware of who the mental health workers are at each school and
how to access. This information should be easily accessible for our parent on our board web-
site.

Ensuring conversations are occurring with parents and children around what things will look
like should we shift back to virtual learning. When children know what is going to happen it
helps ease their anxiety and worries about many unknowns.

Ensure we are not sharing or discussing sensitive information in front of children. Children
need to know that the adults are doing what is needed to keep children safe. Make sure
information you are accessing is from a reliable source (Northwestern Health Unit, SickKids
Toronto).

Limit media exposure on COVID -19. This will reduce both parent and child anxiety.

Keep routines the same - have children get up and go to bed at the same time, limit media
exposure, no screens at least one hour before bed, eat family meals together. Having consis-
tency and predictability reduces stress in both ourselves and our children.
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APPENDIX A

Policy/Program Memorandum No. 164
Requirements for Remote Learning

Purpose

The Ministry of Education is committed to ensuring that students1 across Ontario receive

a consistent approach to remote learning in times of extended interruption to conventional
in-person learning, such as when public health emergencies, pandemics, natural disasters, or
other unplanned events force the closure of classrooms or schools.

This memorandum provides direction to school boards2 on remote learning requirements,
including implementation and reporting. This memorandum also identifies effective practices
that school boards should develop to support students during remote learning.

During full or partial school closures, or under any other periods of remote learning, it is cru-
cial to keep students engaged in their learning. Students should have access to a school com-
munity, a support network, and authentic educational experiences in order to continue to
progress in their learning.

This memorandum must be implemented in alignment with collective agreements. Where
there is a conflict between the memorandum and a collective agreement, the collective agree-
ment must prevail.

Definitions of “Remote”, “Synchronous”, and “Asynchronous” Learning
)«

In the context of this memorandum, “remote learning”, “synchronous learning”, and “asynchro-
nous learning” mean the following:

Remote learning: Learning that occurs when classes are taught at a distance and when stu-
dents and educators are not in a conventional classroom setting. Remote learning takes place
in times of extended interruption to in-person learning - for example, as a result of a pandem-
ic or natural disaster. Classes can be synchronous or asynchronous and can be taught online
through a Learning Management System (LMS) or by using videoconferencing tools. In some
cases, they may be delivered through emails, print materials, broadcast media, or telephone
calls.
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Synchronous learning: Learning that happens in real time. Synchronous learning involves us-
ing text, video, or voice communication in a way that enables educators and other members of
the school- or board-based team to instruct and connect with students in real time. Synchro-
nous learning supports the well-being and academic achievement of all students, including
students with special education needs, by providing educators and students with an interac-
tive and engaging way to learn. It helps teachers provide immediate feedback to students and
enables students to interact with one another.

Asynchronous learning: Learning that is not delivered in real time. Asynchronous learning may
involve students watching pre-recorded video lessons, completing assigned tasks, or contrib-
uting to online discussion boards.

Remote Learning Requirements for School Boards.

During periods of remote learning, school boards are required to provide opportunities for
students to engage in synchronous learning. They must adhere to the following requirements:

minimum requirements for engaging students during remote learning

minimum requirements for synchronous learning

process for exemption from synchronous learning

protocols for delivering remote learning

access to remote learning devices - such as laptops or tablets - and the Internet
standardized suite of synchronous learning platforms

cyber security, privacy, and online safety

NounhsrONR

Minimum Requirements for Engaging Students during Remote Learning

During remote learning, students and parents must be provided with a daily schedule or time-
table that includes 300 minutes of learning opportunities, with a combination of synchronous
and asynchronous learning activities. Programming must be based on the full Ontario curric-
ulum and include opportunities for guided instruction, large- and small-group learning, syn-
chronous check-ins, and asynchronous independent work.

Teachers must be available to students at all times during the teachers’ assigned teaching
timetables, as they would be if they were face-to-face in a classroom setting.

Minimum Requirements for Synchronous Learning

During periods of remote learning where students are at home for more than three days in a
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given week, boards must ensure that students are provided with synchronous learning. The
minimum requirements for synchronous learning help to ensure that students have access to
both synchronous and asynchronous learning opportunities.

The scheduled synchronous learning sessions must be communicated to parents and stu-
dents. Educators should use their professional judgment to provide some flexibility to stu-
dents on an individual basis when students are unable to participate in synchronous learning.

The table below outlines the minimum amount of time per day that students, depending on
their grade level, must be provided with synchronous learning as part of their scheduled or
timetabled learning.

Daily Minimum Synchronous Learning Time

Division Grade Level of Students Requirement-
Elementary Kindergarten 180 minutes
Grades 1to 3 225 minutes
Grades4to 8 225 minutes
Secondary Grades9to 12 The higher of 60 minutes for each 75-minute class

period— or 225 minutes per day for a full course schedule

* This is in addition to asynchronous learning time.
** The synchronous learning time requirement for any period that is not 75 minutes should be

adjusted to reflect this ratio.

The synchronous learning time requirements outlined in the table above may be divided into
shorter periods throughout the school day. For example, a child in Kindergarten may partici-
pate in an opening exercise for 10 minutes with their whole class, as well as a combination of
whole-group and small-group sessions throughout the school day, and a 10-minute closing
exercise with their class at the end of the school day.

It is expected that synchronous learning will be provided for large and small groups of stu-
dents each day, in a manner similar to in-person classroom teaching. Synchronous learning
time may include students working independently and in small groups while engaged in a vir-
tual classroom with the teacher overseeing their learning and available for questions. The syn-
chronous learning requirements are a part of the 300-minute instructional day during which
teachers remain available to students as per the previous section “Minimum Requirements for
Engaging Students during Remote Learning.”

Additional group meetings may take place between educators and students as needed to
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address specific learning needs. Where students are able to attend in-person classes and also
participate in remote learning, school boards should plan, where possible, to assign different
educators to facilitate both formats of instruction. This will ensure that students are engaged
in their learning with appropriate levels of support.

Process for Exemption from Synchronous Learning

School boards must allow for students to be exempted from the minimum requirements for
synchronous learning stated above, on an individual basis.

School boards must develop a process to obtain and acknowledge the receipt of exemption
forms. Requests for an exemption must be made in writing. Exemption from synchronous
learning may be requested by parents or by students who are 18 years of age or older, and
students who are 16 or 17 years of age but have withdrawn from parental control.

To support meaningful access to education, alternative learning approaches must be put in
place for all exempted students - for example, correspondence, print, or broadcast media
instruction that is based on the individual student’s needs and circumstances. Additional sup-
ports for parents should also be considered. Exempted students must be provided with a daily
schedule or timetable in accordance with the 300-minute instructional day.

Protocols for Delivering Remote Learning

School boards must ensure that the delivery of remote learning includes the following ele-
ments:

Communication Processes

e School boards must inform students and parents about remote learning requirements,
including the process for exemption from synchronous learning, and expectations for stu-
dent attendance and engagement.

e School boards should clearly communicate a process whereby parents can inform the
school of any issues that their child may be experiencing with remote learning and provide
steps that parents may take to resolve any issues.

e Teachers should communicate with the principal, students, and parents a regular schedule
of synchronous learning sessions that fulfills the minimum time requirements, as part of
their remote learning timetable.

e Teachers should accommodate parents who request a meeting through other modes (e.g.,
by telephone, through a virtual platform) when an in-person meeting is not possible.

Differentiated Assessment and Instruction

e Teachers should provide daily opportunities for each student to receive meaningful feed-
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back.

The policy outlined in Growing Success: Assessment, Evaluation, and Reporting in Ontario
Schools, 2010 continues to apply during periods of remote learning and teachers should
employ assessment for, as, and of learning (including diagnostic, formative, and summative
assessment), as required.

Teachers should provide differentiated support to all students, including English and
French Language Learners, and students with special education needs who have an Indi-
vidual Education Plan (IEP).

Supporting Students with Special Education Needs

e Where appropriate, educators should provide more opportunities than the minimum re-

quirements for synchronous learning for students with special education needs, based on
their individual strengths and needs, and provide differentiated support and instruction
Educators should continue to provide accommodations, modified expectations, and alter-
native programming to students with special education needs, as detailed in their IEPs. If
it is not possible to meet a student’s needs through synchronous learning, educators and
families will work together to find solutions.

School boards are encouraged to provide continued access to assistive technology, includ-
ing Special Equipment Amount (SEA) equipment, where possible, to support students with
special education needs as they participate in remote learning. In situations where access
to assistive technology is not feasible, educators are expected to work with students and
parents to determine workable solutions on an individual basis.

Student Attendance and Safety

e Student attendance must be taken daily at the elementary level and per course at the

secondary level. Principals must ensure that student attendance records are submitted and
that a staff member is assigned to contact parents in the case of an unexpected absence, in
accordance with school and board attendance protocols.

In cases where a student is unable to participate in a synchronous learning session - for
example, their device may be shared with a parent in the home - teachers should be in-
formed, and they should make curriculum and assessment accommodations on an individ-
ual basis.

Boards may review how attendance counsellors could be used to further support student
attendance, engagement, and well-being.

Boards must ensure that teachers follow school board-established procedures related to
online safety, privacy, and cyber security.
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Access to Remote Learning Devices - such as Laptops or Tablets - and the Internet

School boards must work collaboratively with parents to ensure that all students have access
to remote learning devices and the Internet during remote learning. School boards are expect-
ed to provide remote learning devices and Internet connectivity to students who do not oth-
erwise have access to them, and to develop policies on how these resources will be allocated
on an equitable basis.

In situations where students do not have access to remote learning devices or the Internet,
and a school board is unable to provide this support, school boards should have a process in
place to work collaboratively with students and parents to establish alternative arrangements
on an individual basis.

School boards should also consider how to support students in Education and Community
Partnership Programs (ECPPs), including students in youth justice ECPPs, where access to the
Internet may not be available or may be restricted due to a court order.

Teachers should work from a school or board facility during remote learning, where possible,
with reasonable accommodations if required. If this is not possible, teachers should maintain
regular communication with the principal. School boards should support educators in access-
ing remote learning devices and tools to support remote and synchronous instruction.

Standardized Suite of Synchronous Learning Platforms

School boards must provide teachers with a standardized suite of synchronous learning plat-
forms to ensure that students have a consistent learning experience and provide teachers
with training on these platforms. The platforms will allow real-time communication between
educators, students, and parents during remote learning.

Synchronous learning platforms should include live video, audio, and chat features and be ful-
ly accessible. To support student safety and well-being, school boards should consider provid-
ing a tool that allows educators to control student microphones and cameras. School boards
may also wish to consider synchronous learning platforms that include virtual whiteboards,
recording features, participant polling features, and file uploading and sharing features.

Cyber Security, Privacy, and Online Safety

Ensuring the protection of privacy and the cyber security of educators, students, and parents
is paramount to supporting a safe and inclusive learning environment for remote learning.

School boards must review their cyber security and privacy policies, and develop updates
related to remote learning. These policies must include clear protocols and procedures for ed-
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ucators to follow so that they can ensure student safety and security during remote learning.
These protocols must be clearly communicated to educators, students, and parents.

Board protocols should ensure that students and educators do not share passwords, that
student initials are used for account creation instead of full names, that teachers are the last
ones to leave synchronous learning sessions, and that students and teachers are aware of and
respect board policies regarding digital conduct and privacy.

School boards should provide professional resources to all school staff to increase cyber secu-
rity awareness.

Effective Practices

To support students and educators during periods of remote learning, school boards should
develop effective practices, including:

1. providing technical support for remote learning
2. providing educator training

3. using standardized platforms

4. setting out roles and responsibilities

Providing Technical Support for Remote Learning

School boards should provide technical support to educators, students, and parents for the
use of board-provided devices and access to the Internet during remote learning.

Technical support should be responsive to immediate needs. It should assist users who have
specific technological problems and questions. In the context of remote learning, technical
support should span the full spectrum of users’ technological needs, including devices, con-
nectivity, security, and digital learning tools and applications.

Board staff, educators, students, and parents should know where to seek help when they en-
counter technical issues during remote learning. School boards should provide clear informa-

tion on who can provide help (e.g., board staff, service providers), and how users can access
that help (e.g., by email, telephone).

Providing Educator Training

Educators should have access to subject- and division-specific training to support remote
learning.

School boards should deliver remote learning strategies and educator training related to:
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e student and staff safety.

student and parent comfort levels with technology, and the levels of support that may be
required.

effective use of digital tools.

effective pedagogy and assessment.

student and staff mental health and well-being.

accessibility and differentiated instruction for all students, including students with special
education needs.

Using Standardized Platforms

Educators should use board-approved synchronous learning platforms that are fully accessi-
ble.

Principals should ensure that educators have access to a suite of appropriate technology
products, tools, and resources to support the delivery of remote learning. To ensure that stu-
dents have a consistent learning experience, the maximum number of synchronous learning
platforms used within a school should be three, where possible.

Setting Out Roles and Responsibilities

School boards should consider the rights and responsibilities of students, parents, teachers,
educational assistants, early childhood educators, and other school and board staff during
remote learning.

Teachers are expected to carry out the instructional duties assigned to them by their princi-
pals and to comply with all professional standards and obligations under the Education Act
and the Ontario College of Teachers Act, 1996. These include having responsibility for the
effective instruction and evaluation of the progress of students in the subjects and classes as-
signed by the principal (including by electronic means), preparing and submitting lesson plans
to the principal, and communicating regularly with parents.

Technology Enabled Learning and Teaching (TELT) contacts at each school board can play an
active role in supporting communication of the policy, educator training, and implementation
of remote and synchronous learning. For example, they can support the use of the ministry’s
Virtual Learning Environment, which provides educators with training related to digital learn-
ing tools.

Implementation

School boards must ensure that the requirements outlined in this memorandum are imple-
mented by the beginning of the 2020-21 school year.
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School boards are encouraged to consider local needs and circumstances, and to consult with
local partners in their implementation of remote learning. In the French-language education
system, the implementation of remote and synchronous learning should take into account
Ontario’s aménagement linguistique policy and support the vitality of the French-language
culture in a minority setting.

Monitoring and Evaluation

School boards are required to report at the end of the school year on their activities to fulfill
the direction outlined in this memorandum.

School boards are expected to develop and implement a process for regular data collection,
and to collect data related, but not limited, to:

e areas in which educators require additional support in implementing remote learning,
including providing student and educator access to technology and the Internet.
e strategies to provide training related to the identified areas of need, including learning
and well-being.
e details of implementation progress and monitoring activities, including the number of
exemptions from synchronous learning and what alternative approaches were used.
e parent and student feedback on the impact of remote learning, including:
- level of student engagement in learning.
- ease of online learning participation.
- access to teachers.
- ease and access to technology.

e information on how parent and student feedback is being taken into account in the deliv-
ery of remote learning.

Data covering the school year must be provided to the ministry no later than July 31 of each
year in which there are periods of remote learning.

School boards are expected to make adjustments to their implementation of the require-
ments in this memorandum based on parent, student, and staff feedback collected through-
out the school year.

Upon request of the ministry, school boards may be required to report on the following data
during the school year:
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e for any given calendar month, the number of students engaged in remote learning.

e for any given calendar month, the number of students provided with the minimum require-
ments for synchronous learning.

e for any given calendar month, the number of students exempted from the minimum re-
quirements for synchronous learning.

1 In this memorandum, unless otherwise stated, student(s) includes children in Kindergarten
and students in Grades 1 to 12.

2 In this memorandum school board(s) and board(s) refer to district school boards, school
authorities, and Provincial and Demonstration Schools (including the schools operated by the
Centre Jules-Léger Consortium).

3 In this memorandum, parent(s) refers to parent(s) and guardian(s).

Dedicated to Excellence in Catholic Education




APPENDIX B

Honouring the Spirit of the Early Years via
Remote Learning

Our pedagogical document for the Early Years, How Does Learning Happen (HDLH), reminds
us that children, in K-2, learn best in settings that focus on ‘active learning through explora-
tion, play and inquiry’. (HDLH, page 4). The quality of Early Years programming is strength-
ened when we ensure that it is centered on the child and the family.

Synchronous Learning
PPM 164, from the Ontario Ministry of Education, requires educators to offer 180 minutes of
synchronous learning opportunities for kindergarten and 225 minutes for learners in Grades 1
and 2.

Synchronous can be defined as, “Learning that happens in real time” (PPM 164). This can
occur through different mediums but always enables educators to instruct or connect in real
time.

What could this look like with our Early Years students and their families?

Whole Group
We must be intentional during whole group times, for every child to have a sense of ‘belong-
ing’ (a key foundation of HDLH). A sense of belonging is dependent upon offering inclusive
activities with multiple entry points that honour the children’s strengths and interests. The
activities chosen for whole-group need to ensure that every child is met where they are at
developmentally. Whole group activities are ones that ALL children can participate in (i.e. sto-
ries, inquiry, play, movement, nature, religion, the Arts, self-reg/mindful activities).

Small Group
PPM 164 requires that there is a mix of whole group and small group synchronous meeting
opportunities. Small groups make it possible to focus on more targeted/ responsive program-
ming. This echoes what happens in the physical classrooms. For example, if there are a couple
of children in the class who struggle with emotion regulation or the social skills curriculum
you would be able to support that more directly in a targeted small group. Literacy and nu-
meracy small groups also allow educators to meet children where they are at in their learning
and provide responsive and developmentally appropriate instruction.
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Communication With the Co-Educating Home
A KCDSB family survey in June 2020 found that solid, clear, and consistent communication
with families is a critical component to family and student remote learning success. Families
mentioned feeling disappointment and disconnected when educators did not reach out (i.e.
two way conversation) to communicate regularly. The shift to virtual learning actually pres-
ents an opportunity to work more closely with our families (as partners) than ever before. The
family, especially in the Early Years, is our partner and co-educator.

Communicating with the home is a part of synchronous learning. Thirty minutes could be
taken each day to make contact with the “co-educators”. Each home would be in conversation
with the school educator once a week, with the educator making contact with a couple of
families each day to :

see how things in general are going

discuss what is working and not working

check on supplies

ascertain if there is any support needed,and to hear about the learning that is happening
within the home (part of triangulation of data for assessment)

discuss how the child is doing overall with the learning/ activities

e focus on relationship building and affirm the learning journey the family is on (i.e. by nam-
ing the learning that they hear being described to them through everyday family activities
and possibly suggesting ideas if the family is open to them).

In order to help ensure a successful year for all, we ask you to consider reaching out to your
families with the following questionnaire to get to know families/ students a little better. One
of the first calls home could be to gather the information on the questionnaire to ensure that
our families know that we care about their children and the unique situation of their family.
*Please note that these questions were designed to be asked in real time conversation and
not simply sent out as a PDF.

CLICK HERE FOR QUESTIONNAIRE

Asynchronous Learning

The Ministry requires that students and parents must be provided with a daily schedule or

timetable that includes 300 minutes of learning opportunities. Of those minutes, the daily
minimum synchronous learning time requirements are 180 minutes for Kindergarten which
leaves a remaining 120 minutes of activities that must be provided asynchronously.

Asynchronous learning is defined as learning that is not delivered in real time. Asynchronous
learning may involve students watching pre-recorded material (such as the videos provided
by an Artist in Residence), or completing assigned tasks and activities.
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Both asynchronous and synchronous learning with our youngest learners requires a certain
degree of family/ parent support. As teachers we always differentiate for our students. Re-
mote learning requires that we differentiate for both our families and our learners. Some
parents/ guardians might be able to support their child in Kindergarten by being on-line with
them and engaged with the activities, while other young learners may have a parent who only
has time to get them virtually connected and then needs to return to their own work. Edu-
cators can not effectively plan out learning without knowing their “home classrooms”! If a
teacher’s lesson includes the children going outside on a ‘leaf hunt’ and bringing back what
they find (l.e. as part of a math, science, art lesson), he/she needs to know if some of the
learners don't have a parent to accompany them for this activity. A work around needs to be
found so that all can participate (i.e. have these students look out the window). Just as we
often spend a good deal of time getting to know our students, during remote learning it is
equally important to invest the time in getting to know our families and work to support them
as our partners on this journey.

One way of differentiating is by providing OPTIONS for families. The goal is for ALL fami-
lies to be able to enter into this without any parent feeling inadequate or that they need to
choose between family time/ relationships or the assigned learning. For this reason, just like
when students need multiple entry points for whole group learning, the families need multi-
ple entry points for the asynchronous learning.

If an educator gives a more ‘involved’ activity such as a stem challenge for the Problem Solv-
ing and Innovating frame, they might also consider giving a less time intensive option in case
the family is feeling overwhelmed. It is so important to communicate to families that nightly
reading of a book, the playing of a board game/ cards, venturing outside for fun in nature or
helping with the running of the household (cooking/chores) all hold learning value and can all
contribute towards the 120 minutes asynchronous learning requirement. This is important
to acknowledge since households may not always have time to complete ‘learning opportu-
nities’ provided by the “professional” educators. During the first foray into remote learning
many parents reported feeling overwhelmed and like they were ‘failing’ and chose to ‘opt out’
of the distance learning all together. It is important for families to feel successful in the learn-
ing they are doing with their children even when it is not ‘formal’. Educators can support the
family in being successful by integrating the asynchronous learning time in a way that works
for them (and that honours the interests of their child).

By staying in regular and ongoing communication with your families you will have the sense of
the type of activities families enjoy and are able to support their child with. The goal is defi-
nitely to be responsive to both child and family.
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Sample KCDSB Daily Remote Learning Schedule for the Early Years

Time

Description

8:50- (45 M)

Synchronous- ‘Whole-Group Block’ *focus on inclu-
sive activities that whole group can participate in

9:30-10:20 (50 M)

Asynchronous Time

10:20-11:10 (25 M each)

Synchronous- ‘Small-Group Block Time’/ Nutrition
Time *Work with each group for 20-25 minutes small
group time

11:10- 11:55 (45 M)

Synchronous- ‘Whole-Group Block’

11:55-12:45 (50 M)

Asynchronous Time

12:45-1:20 (35 M)

Synchronous (Connecting with families/ Nutrition
Time for Families/ Children)

1:20-2:05 (45 M)

Synchronous- ‘Whole Group Block’

2:05-2:25 (20 M)

Asynchronous

2:25-3:13 (48 M)

PREP

*Please note that this is just one possible example of how to arrange the day so that the re-
quirements of 180 M (minutes) of synchronous and 120 M (minutes) of asynchronous learn-

ing could be met.

This particular sample is based on the situation that there is only one educator (teacher) as-
signed to the class. If there were two educators assigned to the class (a teacher and an ECE),

it would allow for much more time to be dedicated to small group/ individual blocks.
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All the links found within Appendices C, can be
found in Kenora Catholic’s Share point site under
Idea Lab - Curriculum Support or by clicking here.

We know that communication with our families is
critical. If a shift happens, to either virtual or hybrid,
engagement with our families is important.
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Appendix C

Moving from an Onsite Classroom to Remote or Hybrid Classroom

Online Classroom Environment

Home Communication

Direct communication - Draft of talking points for
phone conversation as needed

Letter home - a letter home, personal to each
classroom with the learning platform information,
needs to be ready to go so that it can be sent
home with students if the shift happens when
they are still onsite, or ready to send electronically.
Simple parent guide to Google Classroom

Simple parent guide to Brightspace/D2L

Virtual Learning Platform is ready to go and students are able to sign in
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https://kcdsb.sharepoint.com/sites/InstructionalServices/Learning%20At%20Home/Forms/AllItems.aspx
https://kcdsb.sharepoint.com/:w:/s/InstructionalServices/EetEyeUyKy1ErGWoAwiG2foBMZTq9LTX0nHG1Llcuzr5oA?e=LkXhTX&wdLOR=c4D0FAE07-03B3-42F6-9ADE-F3A7FDB06BF6
https://kcdsb.sharepoint.com/:w:/s/InstructionalServices/EetEyeUyKy1ErGWoAwiG2foBMZTq9LTX0nHG1Llcuzr5oA?e=LkXhTX&wdLOR=c4D0FAE07-03B3-42F6-9ADE-F3A7FDB06BF6
https://kcdsb.sharepoint.com/sites/InstructionalServices/Learning%20At%20Home/Forms/AllItems.aspx?id=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FParent%2F2020%20Parents%27%20Guide%20to%20Google%20Classroom%2Epdf&parent=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FParent&p=true&wdLOR=cAAC54504%2DDA55%2D4094%2DAEE0%2D296483D6C637&originalPath=aHR0cHM6Ly9rY2RzYi5zaGFyZXBvaW50LmNvbS86Yjovcy9JbnN0cnVjdGlvbmFsU2VydmljZXMvRWZFbk52QVByTFZNbjlOM2pGZkdETTBCdFFrbXpsbGhPZnFkbXY2NGNWMHVXUT9ydGltZT14WHBHVjcxdjJFZw

OPTION #1 - BRIGHTSPACE/D2L

STEP ONE:

Access the platform here, and if you haven’t done so ask
mbaker@kcdsb.on.ca to launch your class shell.

STEP TWO: THE BASICS

e What are the basic things that need to be set up to begin learning on Brightspace? PDF Guide
to the Basic Features.
e In order to start using the platform effectively from day one, make sure to have these features
ready to go:
- Activity Feed & More
- Customizing your course - Nav Bar
- Engaging your student through discussions
- Organizing content with lesson tool
- Announcements
- Video Note to improve accessibility for all learners

STEP THREE:

Support your students to learn the platform. Take the time to help them get around the virtual
learning environment (see tutorial)

STEP FOUR:

Support your parents to use the platform. Take the time to help them get around the virtual learn-
ing environment.

STEP FIVE:

Do you have a virtual place to meet ‘face to face’? You need to use Teams or Google Meet to
meet synchronously.
See below.
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https://www.loom.com/share/c9989ce5afa54a108b6d5871084fece4
https://community.brightspace.com/servlet/fileField?entityId=ka55W00000003eeQAA&field=Attachment__Body__s
https://community.brightspace.com/servlet/fileField?entityId=ka55W00000003eeQAA&field=Attachment__Body__s
https://documentation.brightspace.com/EN/le/activity_feed/admin/about_activity_feed.htm?tocpath=Instructors%7CInteract+and+engage+with+learners%7CPost+messages+and+links+to+course+materials%7C_____0
https://www.youtube.com/playlist?list=PLxHabmZzFY6lA9ssrv0EmrjnfNadwcFN5
https://www.youtube.com/watch?v=X5ThVGEM-v0
https://www.youtube.com/watch?v=fEqSKm4dLKU&list=PLxHabmZzFY6ni4tq-O4CiTeTE8UZxvCsx&index=2&t=0s
https://www.youtube.com/watch?v=UiIwSb494e4&list=PLxHabmZzFY6k1nu1fw79Ho5NZrQGkM7pN&index=7
https://www.youtube.com/watch?v=-JlI6OdzwL0&list=PLxHabmZzFY6k1nu1fw79Ho5NZrQGkM7pN&index=6
https://www.youtube.com/watch?v=TgpM8tZ7CaQ

Option #2 - GOOGLE CLASSROOM

—STEP ONE: (oogle 'I.';aﬁ-s..r-:u:-n'.
Access the platform HERE. Learn how to use it (overview) here.

STEP TWO: THE BASICS
What are the basic things that need to be set up to begin learning in Google Classrooms?
PDF Guide to the Basic Features

In order to start using the platform effectively right from day one, make sure you know the
following:

- Add content to the platform

- Create submission folders for collecting student work

- Manage permissions to access slides, docs, etc.,

- Access discussion tools to assist in the triangulation of data and Hosting discussions
- Modify shared settings to ensure smooth access to all students

- Using the tools for feedback

STEP THREE:
Support your students to use the platform. Take the time to help them get around the virtual
learning environment.

Student Support Training Videos for Google Classroom:

- Access the Google Classroom platform on a computer
- Access the Google Classroom on on an IPad

- Overview PDF (this would also assist parents as well)
- Overview Video (8 minutes)

- Locate content

- Submit assignments

STEP FOUR:
Support your home community

STEP FIVE:

Do you have a virtual place to meet ‘face to face'? You need to use teams or Google meet to
meet synchronously. Please Option #3- Microsoft Teams - Synchronous and Asynchronous
Platform.
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https://classroom.google.com/u/0/h
https://kcdsb.sharepoint.com/sites/InstructionalServices/Learning%20At%20Home/Forms/AllItems.aspx?id=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FEducator&p=true&originalPath=aHR0cHM6Ly9rY2RzYi5zaGFyZXBvaW50LmNvbS86Zjovcy9JbnN0cnVjdGlvbmFsU2VydmljZXMvRWh3ZjFTWVZBQnhPdU5WY0E3OU5DcVFCN0xxN1AyY0poTXpTVkpvcFRRQzZiQT9ydGltZT0xWmlqUjAxdzJFZw
https://kcdsb.sharepoint.com/sites/InstructionalServices/Learning%20At%20Home/Forms/AllItems.aspx?id=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FEducator%2Fteachers%5Fguide%5Fto%5Fgoogle%5Fclassroom%2Epdf&parent=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FEducator&p=true&wdLOR=cF4A05EC0%2DC6EA%2D45E4%2D9111%2D40DB6BF1106D&originalPath=aHR0cHM6Ly9rY2RzYi5zaGFyZXBvaW50LmNvbS86Yjovcy9JbnN0cnVjdGlvbmFsU2VydmljZXMvRWZHSnUzdnJWLWRLaUl3a3MzNVhXaVVCamFvLWxJcDlKUmY3VC1nWTRUR2JxUT9ydGltZT1GMnZxZ1UxdzJFZw
https://www.youtube.com/watch?v=tLxn3BMmBKs
https://www.bing.com/videos/search?view=detail&mid=19ABADC891067F6162ED19ABADC891067F6162ED&shtp=GetUrl&shid=20308eae-73d8-42b2-ae97-de7e254dc8e7&shtk=R29vZ2xlIENsYXNzcm9vbTogQ3JlYXRpbmcgQXNzaWdubWVudHM%3D&shdk=V2UnbGwgc2hvdyB5b3UgaG93IHRvIGNyZWF0ZSBhc3NpZ25tZW50cyBpbiBHb29nbGUgQ2xhc3Nyb29tIGFuZCBzaGFyZSB0aGVtIHdpdGggeW91ciBzdHVkZW50cy4gVGhlcmUgYXJlIGEgZmV3IG9wdGlvbnMgeW91IGNhbiBjaGFuZ2UsIGxpa2UgdGhlIHBvaW50IHZhbHVlLCBkdWUgZGF0ZSwgYW5kIHRvcGljLiBZb3UgY2FuIGFsc28gY2hvb3NlIHdoZXRoZXIgdG8gc2VuZCB0aGUgZmlsZSB0byB0aGUgd2hvbGUgY2xhc3MsIG9yIGEgc2VwYXJhdGUgY29weSBmb3IgZWFjaCBzdHVkZW50IGlmIHlvdSB3YW50IHRoZW0gdG8gd29yayBpbmRpdmlkdWFsbHkuIFdlJ2xsIGdvIG92ZXIgZWFjaCBvZiB0aGVzZSAuLi4%3D&shhk=cy9UzWNY3SrpvmBla83sJrO0HAWb0Fed2jZAQIbR2b8%3D&form=VDSHOT&shth=OSH.oj0%252B33qYiHl3%252F32RnNVtDw
https://www.youtube.com/watch?v=pl-tBjAM9g4
https://www.youtube.com/watch?v=PYf_pWj4xNs&feature=youtu.be
https://www.youtube.com/watch?v=twHCO8sR07U
https://kcdsb.sharepoint.com/sites/InstructionalServices/Learning%20At%20Home/Forms/AllItems.aspx?id=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FEducator%2FPermissions%20to%20Sharing%20Docs%2C%20Slides%20and%20Drives%2Eurl&parent=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FEducator&p=true&originalPath=aHR0cHM6Ly9rY2RzYi5zaGFyZXBvaW50LmNvbS86dTovcy9JbnN0cnVjdGlvbmFsU2VydmljZXMvRVgxSkNIX3BvakpLcUVrR19GcjVTOVlCWWJIRTVQYUFHU3MtR1RfYjY2eHRhUT9ydGltZT00djVRUTA1dzJFZw
https://kcdsb.sharepoint.com/sites/InstructionalServices/Learning%20At%20Home/Forms/AllItems.aspx?id=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FEducator%2FBuilt%2DIn%20Feedback%20Tools%2Eurl&parent=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FEducator&p=true&originalPath=aHR0cHM6Ly9rY2RzYi5zaGFyZXBvaW50LmNvbS86dTovcy9JbnN0cnVjdGlvbmFsU2VydmljZXMvRWMyNnRvT0RQVVpDa2JrZ1hXQkFHWWdCbGNRV0lWVjNRbEtvYnhNUFBYMG1Udz9ydGltZT1uY3B1VDA1dzJFZw
https://kcdsb.sharepoint.com/:w:/r/sites/InstructionalServices/_layouts/15/Doc.aspx?sourcedoc=%7B0CF01353-1529-4785-A945-25994CDB3EAC%7D&file=KCDSB%20Student%20Sign%20In%20Google%20Classroom.docx&action=default&mobileredirect=true&wdLOR=c1C2B1444-BF2D-457C-BE1B-31E1128DC2B8&cid=a739fb5a-88fe-43c1-bd15-ec954f4fd71d
https://kcdsb.sharepoint.com/sites/InstructionalServices/Learning%20At%20Home/Forms/AllItems.aspx?id=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FStudent%2FiPad%20Joining%20Google%20Classroom%2Epdf&parent=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FStudent&p=true&wdLOR=cFAF39757%2DCBB9%2D4587%2DBEBE%2DCB2A9F0EE699&originalPath=aHR0cHM6Ly9rY2RzYi5zaGFyZXBvaW50LmNvbS86Yjovcy9JbnN0cnVjdGlvbmFsU2VydmljZXMvRWRpcnpHWGluTEJJcUtrYjV5UVdZajhCOTJydHhxNklBdmZ4LTZpZW9INWZ4UT9ydGltZT1DX0stOUU5dzJFZw
https://kcdsb.sharepoint.com/sites/InstructionalServices/Learning%20At%20Home/Forms/AllItems.aspx?originalPath=aHR0cHM6Ly9rY2RzYi5zaGFyZXBvaW50LmNvbS86Zjovcy9JbnN0cnVjdGlvbmFsU2VydmljZXMvRWh3ZjFTWVZBQnhPdU5WY0E3OU5DcVFCN0xxN1AyY0poTXpTVkpvcFRRQzZiQT9ydGltZT1Sb1pYam5OcDJFZw&id=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FStudent%2FStudent%20Quick%20Guide%20to%20Google%20Classroom%2Epdf&parent=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FGoogle%20Classroom%2FStudent
https://www.youtube.com/watch?v=qSxNLaWm74g&feature=youtu.be
http://services.google.com/fh/files/misc/techtoolkit__familiesandguardians.pdf

OPTION #THREE - MICROSOFT TEAMS

Synchronous and Asynchronous Platform .

This LINK will provide you with a collection of short training
videos for using Microsoft Teams.

A place to meet! How will you gather synchronously with your students?

GOOGLE MEET

Do you know how to do the following:

Google Meet

- create a stable link to a classroom online meeting space?

- share and communicate the stable link to a classroom online meeting space?

- use the screen recording tools to pre-record teacher-centered teaching? Find tools here.
- create multiple rooms to support small group learning?

- turn on your camera?

Do your students and parents know how to do the following:

- locate links to their meeting spaces?

- use the chat and raise-hand features to support their learning and that of their peers?
- understand and use the mute button when appropriate?

- turn on their cameras and microphones?

STUDENT SUPPLIES

Consider the learning supplies that your students may need at home. Here are some consider-
ations:

- paper, writing instruments

- what textbooks or print resources do they need?

- do they have a device (chromebook)

- when you send home assignments and forms make sure they are fillable
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https://support.microsoft.com/en-us/office/microsoft-teams-video-training-4f108e54-240b-4351-8084-b1089f0d21d7
https://kcdsb.sharepoint.com/sites/InstructionalServices/Learning%20At%20Home/Forms/AllItems.aspx?id=%2Fsites%2FInstructionalServices%2FLearning%20At%20Home%2FI%20want%20to%20be%20able%20to%20%2E%2E%2ETools%2FScreen%20Recording%20Tools&p=true&originalPath=aHR0cHM6Ly9rY2RzYi5zaGFyZXBvaW50LmNvbS86Zjovcy9JbnN0cnVjdGlvbmFsU2VydmljZXMvRWtiaWRZQS1BZDlEbGRuNHFad3ZHUW9CdUJEdm9fZHJyUXpIYThKNXFKYWx1QT9ydGltZT11am5zdEZGdzJFZw
https://ditchthattextbook.com/google-meet-breakout-rooms/
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